APPENDIX B |
Rubric of Emerging Teacher Leadership

- To

From

Dependent Independent Interdependent Leadership

A. Adult Development
—_———

Defines self in relation to Defines self as independ- || Defines self as interde-
others in the community. || ent from the 8T0up, sepa- || pendent with others in

Engages colleagues in
acting out of a sense of

Considers the opinions rating personal needs the school community, self and shared values,”
of others; particularly and goals from those of seeking feedback and forming interdependent
those in authority, to be || others. Does not often counsel from others. learning communities.
highly important. see the need for group

action.

—
Engages in personal 'Engages in personal
reflection leading to reflection to improve
refinement of strategies || practice. Models

and routines. Does not improvements for others
often share reflections in the schoo] community,
with others. Focuses on - Shares views with others
argument for own idegs. ‘and develops an under-
 Does not support Sys- standing of others’

tems designed to assumptions,
‘enharnce reflective
practice.

Evokes reflection in oth-
ers. Develops and sup-
ports a culture of
self-reflection that may
include collaborgtive
planring, peer coaching,
action research, and
reflective Writing.

Does not yet recognize
‘the need for self-reflection.
- Tends to implement
strategies as learned
without making adjust-
ments after reflective
practice.
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Appendix B: Rubric of Emerging Teacher Leadership

_» To

From

Dependent

Independent

A..Adult Development {cont.)

Does not regularly evalu-
ate practice or systemati-
cally conmect teacher and
student behaviors.

Needs effective strategies
to demonstrate respect
and concern for others.
Though polite, focuses
primarily on own needs.

Does not share results of
self-evaluation with oth-
ers, but typically ascribes
responsibility for prob-
lems or errors to others,

such as students or
family.

i

Interdependent

Leadership

Engages in self-evaluation
and is highly introspec-
tive. Accepts shared
responsibility as a natu-
ral part of the school
community. Does not
blame others when
things go wrong.

-
Enables others to engage
in self-evaluation and
introspection, leading
toward greater individual
and shared responsibility

Shows respect toward

others in most situations,

usually in private. Can
be disrespectful in public
debates. Provides little
feedback to others.

Consistently shows
respect and concern for
all members of the
school community. Vali-
dates the qualities and
opinions of others.

Encourages others o
become respectful, caring,
and trusted members of
the school community.
Recognizes that the ideas
and achievements of col-
leagues are part of an
overall goal of collegial
empowerment.

B. Dialogue

Interacts with others pri-
‘marily on a social level,
and does not discuss
common goals or group
learning.

Discusses logistical issues
and problems with
others. Sees goals as
individually set for each
classroom; does not
actively focus on com-

| mon goals.

Communicates well with
individuals and groups
in the community as a
means to create and sus-
tain relationships and
focus on teaching and
learning. Actively partici-
pates in dialogue.

Facilitates effective dia-
 Jogue among members of

the school community in
order to build relation-
ships and foeus the dia-
logue on teaching and
learning.

Does not pose questions
of or seek to influence
the group. Participation
is limited to consent or
compliance.

Makes personal points of
view explicit. When
opposed to ideas, asks
impeding questions that
can derail the dialogue.

Asks questions and pro-

vides insights that reflect
an understanding of the

need to surface assump-

tions and address the

| goals of the community.

Facilitates communica-
tion among colleagues by
asking provocative ques-
tions that lead to produc-
tive dialogue.

(continued)
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LeapersHre CAPACITY FO

R 1ASTING ScHOOL IMPROVEMENT

To

From

Dependent

Independent

Interdependent

Leadership

B. Dialogue (cont.)

Does not actively seek
information or new pro-

' fessional knowledge that

challenges current prac-
tices. Shares knowledge
with others only when
requested.

_Attends staff develop-

ment activities that are
plarined by the school or
district. Occasionally
shares knowledge during

formal and informal

gatherings. Does not seek

‘knowledge that chal-

" lenges status quo.

Studies own practice.

Knows the most current
information about teach- -
ing and learning, and
uses it to alter teaching
practices.

Works with others to

_construct knowledge

through multiple forms
of inquiry, action
research, examination of
-disaggregated school

‘data, and insights from

others and from the out-
side research community.

Responds to situations in
rote fashion and expects
predictable responses
from others. Is some-
times confused by varia-
tions from expected
norms. '

Responds to situations in
different but predictable

' ways. Expects similar

consistency from those in
authority. '

Responds to situations
with open-mindedness
and flexibility; welcomes
the perspectives of others.
Alters own assumptions
‘during dialogue when'

evidence is persuasive.

Promotes open-minded-
ness and flexibility in
others; invites multiple
_perspectives and inter-
pretations to challenge
old assumptions and’
frame new actions.

C.C oIIabo‘ration

Bases decision-making
on personal wants and
needs rather than those
of the group as a whole.

Promotes individual
autonomy in classroom
decision-making. Rele-
gates school decisions to
the principal.

Actively participates in
shared decision-making.
Volunteers to follow
through on group
decisions.

Promotes collaborative
decision-making that
meets the diverse needs
of the school community.

Sees little value in team
building, but seeks team
membership. Participates
in teamwork but does’
not connect activities to
larger school goals.

Does not participate’ in
roles or settings that
involve team building.
Considers most team-
building activities te be
“touchy-feely” and
frivolous.

| team. Sees teamwork as

Participates actively in
team building; seeks

roles and opportunities
to contribute to the-

central to community.

Engages colleagues in
team-building activities
that develop mutual trust
and promote collabora-
tive decision-making.

(continued)



Appendix B: Rubric of Emerging Teacher Leadership

» To
From
Dependént Independent Interdependent Leadership
C. Collaboration (cont.)
| Plays the role of observer - Aclmowledges that prob- || Engages colleagues in

Either blames others or
takes the blame person-
ally for problems. Is
uncertain about the
specifics of his.or her
own involvement.

and critic; does not
accept responsibility for

emerging issues. Blames

most problems on poor
managemendt.

lems involve all members |
of the community.

Defines problems and
proposes approaches to
address the situation.
Does not consider assign-
ing blame to be relevant.

identifying and acknowl-
edging problems. Acts
with others to frame
problems and seek reso-
lutions. Anticipates situa-
tions that may cause
recurrent problems.

Refuses to recognize con-
flict in the school com-
munity. Misdirects
frustrations into with-
Irawal or personal hurt.

" -oids talking about
_sues that might evoke
sonflict.

Engages conflict as a
means to surface. com-
peting ideas and
approaches. Understands
that conflict intimidates
mary.

Anticipates and seeks to

tries to channel conflicts
into problem-solving
endeavors. Is not intimi-
dated by conflict, but
does not seek it.

resolve conflicts. Actively |

Surfaces, addresses, and
mediates conflict within
the school and with par-
ents and comrmunity.

| Understands that negoti-

‘ating conflict is necessary
for personal and school
change.

b 3 Orgaﬁizational Chang

‘ocuses on present situa-
ionis and issues; seldom
lans for the futute.
Xpects certainty.

Demonstrates forward
thinking for own class-
room. Does not usually
connect i:)ersonal plan-
ning to the future of the

‘school.

Develops forward-thinking
skills for working with
others and planning for
school improvements.
Bases future goals based
on common values and
vision.

Provides for and creates
opportunities to engage
others in vis‘ionz{ry think-
'ing and planning based
on comimon core values.

faintains a low profile
uring school change,
1d does not get
wolved with group
rocesses. Tries to com-
y with changes, and
pects compliance from
hers.

Questions the status quo;

suggests that others need

to change in order to

improve it. Selects
changes that reflect a
personal philosophy.
Opposes or ignores prac-
tices that require a
schoolwide focus.

‘actively involved in

Is enthusiastic and

school change. Leads by
example. Explores possi-
bilities and implements
changes for both per-
sonal and professional
development.

Initiates innovative
change; motivates and
draws others into the
action for school and
district improvements.
Encourages others to
implerhent practices that
support schoolwide
learning. Provides follow-

 up planning and coach-

ing support..

(continued)
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